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This document compiles a series of EDUCATIONAL MATERIALS TO PROMOTE
DIVERSITY, which corresponds to one of the tangible results of the project
DIALOGUE, EDUCATION AND RESPECT IN THE CLASSROOM: THE WAY TO A
PLURAL AND DEMOCRATIC EUROPE. Initiative co-funded by the Erasmus Plus
Program in 2020.

 To promote tolerance, empathy, and a welcoming environment for diversity
and to teach students attitudes and skills free of radicalism and antagonistic
ideologies, this document offers teachers a variety of official and informal
educational resources. As a result, since we are social beings, it is essential to
promote interpersonal and social relationships based on the principles of
respect, dignity, and the defense of everyone's rights.

 This document is aimed at teachers to complement the activities and
dynamics of the "METHODOLOGICAL GUIDE FOR MANAGING DIVERSITY IN
THE CLASSROOM THROUGH SHARED LEADERSHIP" and therefore deepen
and devote more time to critically reflect on our attitudes towards behaviors
that generate prejudice, labels, and discrimination. In this sense, we focus on
the segregation that occurs towards certain vulnerable groups, in this case,
especially those belonging to the Islamic religion and/or culture.

 The exercises are planned for both formal and non-formal settings and point
back to the contents of the direction so that educationally, boys and girls end
up more mindful of values, concepts, and states of mind related to social
differences so that this mindfulness makes a difference to avoid discriminatory
behaviour and hate speech. It is desirable that within the preparation set in
movement by this awareness-raising and sensitization work, all those involved
can take a bare see at the forms that incite rejection or hatred and look for the
causes to destroy and create unused attitudes and stories that incite
integration, love, and peaceful coexistence.
 
 

INTRODUCTION



This guide includes a total of 16 dynamics, which can be grouped into the following blocks

 In these activities, we want them to reflect on their reality, take an inner look at their values and
their perception of hate, criticize advertisements and debate their stereotypes and the reasons
they are generated.

Block of dynamics 1. 
STOP YOUR HATE

BINGO LOOKING FOR
 INFORMATION

ERRE QUE ERRE  CAT AND MOUSE
 
 

SET OF CHAIRS
 
 

TAKE A LOOK

 DISCRIMINATED
 
 

POSITION 
YOURSELF

 A STEP FORWARD
 
 

1 2 3 4 5

6 7 8 9

 These activities emphasise language as it is the most common means we all use to exercise
hatred, whether through insults or mockery and which falls into the category of what we call
invisible racism, as we have so normalised this type of action that we do not make a great
effort to stop them, at the expense of the great damage they do.

Block of dynamics 2. 
LANGUAGE DOES MATTER

 ONE COMMENT
 CAN´T HURT

 
 

WORDS THAT HURT
 
 

RACISM RAP

10 11 12

Block of dynamics 3. 
BETTING ON GOOD TREATMENT

 To conclude, it is important to work on good treatment, to promote self-esteem and empathy
by analysing the consequences of hatred and discrimination through activities such as the
ones presented here.

 DIAMOND
 
 

THEATRE OF THE
 DISCRIMINATED 

 
 

WHAT I LIKE
 ABOUT YOU

 
 

 HANDS

13 14 15 16
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Set the rules of the game
Everyone should have a chance to be heard, to speak up and to participate. No
one should feel under pressure to say something they are not comfortable
with. 

Give clear instructions
Always make sure that everyone has understood the instructions and knows
what to do. You may have to explain it more than once and ask them to explain
it to their partners.

Facilitate discussions
You should never feel that you have to give the answers to the participants'
questions or problems - the group itself should find its own answers through
listening to others and sharing. 

Reflection and final evaluation
Reflection and final evaluation; this part of the activity provides the keys to
learning and helps participants to put what they have learned into a wider
context. 

Creating a safe environment
 
 

Activities rarely go exactly the way you expect them to, so here are some tips
that might make it easier for you.

GENERAL TIPS FOR IMPLEMENTING ACTIVITIES

Prepare carefully

Plan carefully and don't try to cram too much into the time available. 

Time management
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Make sure you have read all the information about the activity, preferably
twice. Run it in your head; try to visualise it happening. 
Make sure you have all the materials you need at hand.

The young people you are working with should feel free to explore and
discover, interact and share with others. Be authentic, friendly, encouraging
and have a good sense of humour. 



Allow enough time for the final reflection and discussion. Allow more time if
necessary.

Helps to clarify positions, opinions and interests.

Ease tensions in the group. For example, ask everyone to sit down or talk
for three minutes in small subgroups or say something to put the situation
in perspective.

Encourage everyone to actively listen to each other.

Emphasize what brings people together rather than what separates them.
Seek consensus. Get people to look at their common interests rather than
trying to reach a middle ground and move from their positions.

Look for solutions that can solve the problem without "recreating" the
conflict.

Offer to talk to the people involved privately at another time.

 
SOME SUGGESTIONS: 

GENERAL TIPS FOR IMPLEMENTING ACTIVITIES
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S T O P  Y O U RS T O P  Y O U R
H A T EH A T E

BLOCK OF DYNAMICS 1.BLOCK OF DYNAMICS 1.  
  
  
  



 Distribute the bingo sheets among
the participants (one sheet per
participant) and explain the rules of
the activity. 
The Bingo sheet includes 14
questions. Each participant needs to
find one person in the group to
answer a question. They should
walk around the room and talk to
each other to do so. 

TARGET GROUP
1ST-4TH GRADE
DURATION: 55 MINUTES

LEVEL OF DIFFICULTY:EASY

OBJETIVES:
To reflect on various issues related to
racism and invisible racism.

PREPARATION OF THE SPACE:
Prepare a space where they can move
freely, it can be in the classroom with
tables at the sides.

MATERIALS AND RESOURCES
 Question sheet, pens and they can take
a folder or notebook for support.

INSTRUCTIONS: 
1.

2.

When they have the answer,
they should write it down in the
corresponding box, next to the
name of the person they talked
to. 
Invite participants to stand up,
start moving and carry out their
task. You can play some music. 
The activity ends when enough
people manage to fill in all the
fields and say BINGO out loud.
If you are short of time, you can
stop the activity with the first
person who has a full bingo; if
there is enough time, you can
allow everyone to finish the
activity. 

- Which questions were easiest
to find answers to and why? 
- Which questions were most
difficult to find answers to and
why? 
-What new
words/terms/concepts did
you find on the sheet and how
did you understand them? 
- Did you find anything
surprising in your classmates'
answers? If so, what? 
What was the most important
thing you learned?

DEBRIEFING QUESTION
1.

2.

3.

4.

BINGOBINGO
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Name a racialized singer

you like

Name one action that you
consider to be a good
treatment of another

person.

Name a privilege you have
Give an example of a

situation where you felt you
were powerless

Have you witnessed hate
speech against a minority

group? Which one?
 

Give an example of racism.
How do you understand it?

Name a racialized actress
Name the feeling you
associate with equality

Give an example of a
situation in which you felt

powerful

Name a role model for you
who comes from a minority

group.

Name a famous woman
scientist

Tell us one thing you do to
appreciate diversity

Name one example of an
anti-racist campaign or
action you have heard

about
 

Name the feeling you
associate with racism

 

BINGOBINGO
annex
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AGES 12-18
DURATION:1/2 HOUR
LEVEL OF DIFFICULTY:EASY

OBJECTIVE:
To bring students closer to the reality of the different cultures that
coexist in their neighborhood.

DEVELOPMENT OF ACTIVITIES 
The students will look for information about shops, bars, associations,
and groups of different cultures and nationalities in their neighborhood.
A short report will be drawn up with the following questions:
- Where is it located?
- What do they do?
- Where do they come from?

EVALUATION 
After the sharing, the group will evaluate the cultural diversity around
them.

LOOKING FOR LOOKING FOR INFORMATIONINFORMATION
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To be able to identify oneself not
only as an object of violence but
also as someone who can be a
source of violence.
To encourage the development of
skills to deal with violence in a
positive way.
To develop the values of tolerance
and responsibility.

TARGET GROUP: 12-16
DURATION: 50 MINUTES

DIFFICULTY LEVEL: MEDIUM 

OBJECTIVES:

PREPARATION OF THE SPACE:
Classroom.

MATERIALS AND RESOURCES:
Blackboard and marker pen.

INSTRUCTIONS:
1. Explain that this is an opportunity for
participants to share ideas and feelings
about personal experiences of
interpersonal violence, both when
people are violent towards them and
when they are violent towards others.

2. Make sure that everyone knows
and understands the rules for
working in a group: that everyone
should be treated with respect,
that confidentiality of what
everyone expresses is maintained
and that no one should feel
pressured to say anything that
makes them feel uncomfortable.
3. Brainstorm the word "violence"
and ask them to give examples of
everyday violence, for example,
violence against children.
3. Brainstorm the word "violence"
and ask them to give examples of
everyday violence, for example,
verbal violence, insults, sarcasm,
jumping a queue, arguing in front
of someone, beating a child, hitting
or being hit, burglary, petty theft or
pickpocketing, vandalism, etc.

4. Ask everyone to take five
minutes to reflect on personal
incidents in which:
a) Someone acted violently against
them b) They acted violently
against someone
c) They saw another person act
violently and did not intervene
d) They saw someone else act
violently and they intervened

ERRE QUE ERREERRE QUE ERRE
(Respect and Responsibility)
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DEBRIEFING QUESTIONS:

Start with a brief discussion of the
activity itself, whether or not it was
difficult, and if so, why. Then discuss the
causes and effects of the different
situations from a to d. Ask for
volunteers to offer their experiences for
a general discussion. Let them say what
happened, and how they felt about it
and open the discussion to everyone.
1. Why did the violent situation happen?
2. How would other members of the
group have acted in similar
circumstances?
3. Why did you act the way you did?
4. How else could you have acted?
Does the rest of the group have any
suggestions?
5. What could someone have done to
prevent the incident?
6. In case c), why didn't you intervene?
7. What were the causes of the
incident?

8. How many incidents were
caused by misunderstandings?
How many were caused by
bitterness, resentment, or jealousy?
How many were due to differences
in culture, customs, opinions, or
beliefs?
9. What do people mean by
"tolerance" and how would you
define it?
10. Is it true that people should be
tolerant of everything other people
do or say?
do or say?
11. Why is tolerance a key value for
the promotion of human rights?

ADVICE:
Se puede hacer de manera oral o
repartir la plantilla que se adjunta

PRINTABLE MATERIALS:
Attached Annex.

ERRE QUE ERREERRE QUE ERRE
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DESCRIBE A SITUATION IN WHICH
SOMEONE ACTED VIOLENTLY AGAINST

YOU
 
 

 
 
 
 
 
 

DESCRIBES A SITUATION IN WHICH YOU
ACTED VIOLENTLY AGAINST SOMEONE

 
 
 
 
 
 
 
 
 
 

 
DESCRIBE A SITUATION IN WHICH YOU

SAW ANOTHER PERSON ACTING
VIOLENTLY AND DID NOT INTERVENE

 
 
 
 
 
 
 
 
 
 
 

DESCRIBE A SITUATION IN WHICH YOU
SAW ANOTHER PERSON ACTING
VIOLENTLY AND WHETHER YOU

INTERVENED
 
 
 
 
 
 
 
 
 

VARIATIONS:
You can do this reflection on violence or also on discrimination and ask them to
explain a situation in which they were discriminated against, one in which they
discriminated against someone, one in which they witnessed a discriminatory act
and did nothing about it, and one in which they witnessed it and intervened.

ERRE QUE ERREERRE QUE ERRE
annex
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To raise awareness of invisible
racism in the media. 
Ability to appreciate and
differentiate between different
forms of invisible racism.
To have a critical eye.

Projector.
Powerpoint “Take a look”.

TARGET GROUP:1ST-4TH ESO
DURATION:50 MINUTES

LEVEL OF DIFFICULTY:EASY

OBJECTIVES:

PREPARATION OF THE SPACE
Classroom.

MATERIALS AND RESOURCES

INSTRUCTIONS
In this activity, will be projected a series
of images related to invisible racism.
The idea is that a joint reflection on the
different forms of invisible racism can
be made. 

Is there discrimination of any
kind in this image? Towards
whom?
Is it normal to see these images
in the media?
Have you ever laughed at such
images?
Do you think that humour is a
frequent reaction to this type of
image?

DEBRIEFING QUESTIONS

VARIATIONS
The proposed images can be
modified and updated at your
convenience.

SUGGESTIONS
Show a larger video advertisement
to see how young people's views
of the racist images portrayed in
the media may have changed. 

PRINTABLE MATERIALS
Powerpoint "Invisible Racism".
Link: INVISIBLE RACISM

TAKE A LOOKTAKE A LOOK
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To visualize control relations, after
placing oneself in different roles or
positions.

TARGET GROUP:1ST-4TH ESO
DURATION:50 MINUTES

LEVEL OF DIFFICULTY:
MEDIUM

OBJECTIVES:

PREPARATION OF THE SPACE
In the classroom (sitting on the chairs
and leaning on the tables).

MATERIALS AND RESOURCES
If desired, background music can be
played.

INSTRUCTIONS:
Settling down, we breathe in and out
three times and close our eyes.

After a few seconds, we narrate the
following story in a calm manner and
with the necessary pauses:

CAT AND MOUSECAT AND MOUSE
  Imagine that you are walking home

after finishing your day at school.
You are walking down the street
and you decide to go down an
alley that you have not seen before
and you find a half-open door of an
uninhabited house, you decide to
go inside, and you find a big dark
room where you can hardly see
anything.
Suddenly, in the middle of the
darkness, your body starts to shake
and shrink and suddenly you find
yourself turning into a MOUSE.
Your nose is sniffing everything
around you and you walk very
slowly with those short little paws
around the room .... then in the
distance, you see some very big
and striking eyes, which slowly get
closer and closer...and you realize
that it is a CAT. 
The cat comes closer and closer
and closer, starts staring at you and
sniffing you, and suddenly your
body starts shaking again and
getting bigger and bigger.
Suddenly your body starts shaking
again and getting bigger and
bigger and you turn into it, into a
cat, and when you look at the cat, it
has turned into a mouse. What do
you do? What feeling do you have?
You ask the students to open their
eyes and you start the reflection.
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What was your feeling?
When you were a mouse?
And when you were a cat?
Have you ever been afraid?
When you became a cat, what
did you think of doing to the
mouse?
Are there situations similar to
this in real life? 
Do you see them often? 
Have you ever lived in a similar
situation? 
How did you feel?

DEBRIEFING QUESTIONS

ADVICE:
The story should be read slowly so
that they have time to imagine the
situation.
Do not start telling the story until
you think everyone is relaxed and
ready.

CAT AND MOUSECAT AND MOUSE

VARIATIONS
You can modify the story in
terms of the environment and
circumstances surrounding the
situation, without changing the
main characters and what
happens between them. You
can also enrich it with more
details that can help them in
the visualisation.

SUGGESTIONS
Be attentive to the responses
that you can often find in
students who show feelings of
rage or fear that lead to
violence (when they are a cat,
they eat the mouse or give it a
claw).
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To reflect on the values we have.
To identify the values of the society
we live in.
To question what values each of us
has.
To develop debate and a sense of
democracy (majority opinion) .
To develop a sense of democracy
(majority opinion).

TARGET GROUP:1ST-4TH ESO
DURATION:50 MINUTES

LEVEL OF DIFFICULTY:MEDIUM

OBJECTIVES:

PREPARATION OF THE SPACE
Chairs for all.

MATERIALS AND RESOURCES
Role-playing papers.

INSTRUCTIONS:
Explain that the game consists of a
version of the game of chairs, but
this time when one of them runs
out of chairs, they will read out
their role, and together they will
decide if they would prefer another
role to stay and leave, and so on so
that they create their list of values.
They must understand that it refers
to their ideal world and does not
reflect the values that exist in
society.

DEBRIEFING QUESTIONS

The list of values that everyone has
decided that their ideal society
would have been read out, and
they are asked if it differs greatly
from the values that exist in today's
society and what each of them
could do to change it.

ADVICE
As it is a game with a lot of physical
activity, care must be taken so that
they do not play rough and get
hurt.

SET OF CHAIRSSET OF CHAIRS
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FREEDOM OF
EXPRESSION

 

MONEY
 

SELF-ESTEEM

FREEDOM OF BELIEF
RIGHT TO HOUSING

 
RIGHT TO WORK

 

JUSTICE
 

PEACE VOTING RIGHTS

EQUAL TREATMENT
PERSONAL
SECURITY

FREEDOM OF
MOVEMENT

FREE EDUCATION
FREE AND

UNIVERSAL
HEALTHCARE

LOVE

EQUALITY
PROTECTION

AGAINST
DISCRIMINATION

FREEDOM OF
OPINION

SOLIDARITY
RIGHT TO SOCIAL
PARTICIPATION

THE RIGHT TO
PRIVACY

RIGHT TO HONOUR
RIGHT TO PRIVACY

OF IMAGE
THE RIGHT TO

STRIKE

SET OF CHAIRSSET OF CHAIRS
annexrole card
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To reflect on the image, we have of
people who are discriminated
against.
To be aware of what they feel and
the thoughts they have and how
they affect them in their daily lives.

TARGET GROUP:1ST-4TH ESO
DURATION: 55 MINUTES

LEVEL OF DIFFICULTY: MEDIUM

OBJECTIVES:

PREPARATION OF THE SPACE
Classroom.

MATERIALS AND RESOURCES
Paper, pencil, and colours.

INSTRUCTIONS

Each student takes a sheet of paper in a
horizontal position and divides it into 3
columns of the same size. In the middle,
they should draw a representation of a
discriminated person (choose gender, age,
type of colour, etc.).
In the right column they should write what
kind of feelings that person has (sadness,
bitterness, ...) and in the left column the
thoughts they have (nobody appreciates
me, my life is worthless, etc.).

Then some of them will come out
to explain why they have drawn
that person with those
characteristics and there will be a
discussion about the feelings and
thoughts they have.

DEBRIEFING QUESTIONS
Was it easy to think about what
kind of person you were going to
draw? 
Did many of you agree on the
characteristics of this person?
 
Why do you think these people are
discriminated against? 
What could we do to stop this?
And can they do anything? 

DISCRIMINATEDDISCRIMINATED
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To encourage critical thinking.
To work on stereotypes and
generalizations.
To develop a healthy debate.

TARGET GROUP:1ST-4TH ESO
DURATION:55 MINUTES

LEVEL OF DIFFICULTY:EASY

OBJECTIVES

PREPARATION OF THE SPACE
Open space where they can move to
both sides of the classroom.

MATERIALS AND RESOURCES:
Two sheets of paper, one with the word
"YES" and one with the word "NO".

INSTRUCTIONS
Tell the students to stand in the centre of
the room, that you are going to read a
sentence, and that if they agree with it,
they will go to the YES side, and if they do
not agree with the NO side, they cannot
stay in the middle, they have to choose.
You read the first sentence, give them a
couple of minutes to reflect, and then let
everyone take their position. Then you
start with the reflection; you will have
already observed who moved first and
who has had the hardest time and invite
them to reflect on why they agree and
why they don't agree.

You can also invite those on one
side to try to convince those on the
other side, and some of them, after
listening to the reasoning, may
change their position.

DEBRIEFING QUESTIONS
Has it been easy to position
yourself?
Do you often hear these
statements?

ADVICE
Do not allow different points of
view to be disrespected, raising the
tone of voice, swearing, etc.

VARIATIONS
You can make a PowerPoint with
the sentences and project them
instead of reading them.
You can add some more sentences
that you have heard from the
young people.

PRINTABLE MATERIALS
Immigration brings crime
Immigrants take away our benefits
and take away our jobs
Muslim women are oppressed
Muslims are sexist/violent
Most immigrants do not integrate

POSITION YOURSELFPOSITION YOURSELF
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To promote empathy with others
who are different .
To increase awareness of the
inequality of opportunity in society 
society. 
To promote understanding of the
possible personal consequences of
belonging to certain social
minorities or cultural groups.

TARGET GROUP:1ST-4TH ESO
DURATION: 50 MINUTES

LEVEL OF DIFFICULTY:EASY 

OBJECTIVES

PREPARATION OF THE SPACE
An open space (a hallway, a large room,
or outdoors).

MATERIALS AND RESOURCES
Role cards.

INSTRUCTIONS
1. Create a calm atmosphere and ask for
silence from the participants. 
2. Hand out the role cards randomly, one
to each participant. Tell them to keep the
cards to themselves and not to show them
to anyone. 
3. Invite them to sit down (preferably on
the floor) and to read their role card.

 4. Now ask the participants to start
to get into their roles. To help, read
out some of the following
questions, stopping after each one,
to give participants time to reflect
and construct a portrait of
themselves and their lives: What
was your childhood like? What kind
of house did you live in? What kind
of games did you play? What kind
of work did your parents have?
What is your daily life like? Where
do you socialise? What do you do
in the morning, in the afternoon, in
the evening? What is your lifestyle?
Where do you live? How much
money do you earn per month?
What do you do in your free time?
What do you do on your holidays?
What excites you and what are you
afraid of?  
5. Ask the participants to stand in
absolute silence in a line, side by
side (as in a beginning line). 
6. Let them know that you will read
out a list of situations or events.
Each time they can answer "yes" to
the situation, they should pass
forward. Otherwise, they should
stay where they are and not move. 

A STEP FORWARDA STEP FORWARD
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7. Read the situations one at a time.
Pause in between to give people time
to step forward and look around to see
where the other participants stand. 
8. At the end, invite everyone to look at
their final positions. Then give them a
couple of minutes to get off the paper
before passing it to the whole
evaluation.

DEBRIEFING QUESTIONS

Begin by asking participants about their
experience and how they felt during
the activity. Then pass on to the
following questions:
1. How did they feel about stepping
forward or not stepping forward? 
2. For those who often stepped
forward, at what point did they begin to
notice that the others were not moving
as quickly as they were? 
3. Did any feel that there were times
when their basic Human Rights were
being ignored? 
4. Can they guess the roles of the
others? (Allow participants to reveal
their roles during this part of the
discussion). 

A STEP FORWARDA STEP FORWARD
5. Was it easy or difficult to
simulate different roles, and how
did they imagine the person they
were playing? 
6. Does the exercise reflect the
society in any way? How? 
One way to get more ideas and to
go deeper is to work in small
groups first and then have them
share their ideas. If you do this, it
will be almost essential to have
another facilitator.

TIPS
You can adapt the roles to your
context and add some more.
You can also change or add some
more questions to help them get
into the role.

VARIATIONS

If you do this activity outdoors,
make sure that the participants
can hear you, especially if you
have a big group! 
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A STEP FORWARDA STEP FORWARD
In the getting into the role phase, in the beginning, some participants
may say that they know little about the life of the person they have to
play. Tell them that it is not particularly important and that they should
use their imagination to do their best. 
The control of this activity lies in the effect of seeing the distance
broadening between members, particularly at the conclusion when
there's a huge gap between those who stepped forward frequently
and those who did not.
To increase the impact, it is important that you adjust the roles to
reflect the realities of the participants' lives. When doing so, be sure to
adapt the roles so that only a minority of participants can step
forward. Also if you have a big group and have to devise more roles.  

annex

SITUATIONS

You have a last generation mobile phone
You are not afraid of being stopped by the police
You can invite your friends to dinner or lunch at your home
You have never felt discriminated against because of your origin.
You feel you can freely choose what you want to study.
You have an interesting life and are positive about your future.
You can buy new clothes at least every two months.
You can fall in love with the person of your choice.
You know where to go for advice or help when you need it.
You are not afraid of being harassed or attacked in the street.
You feel that your opinion and point of view is listened to.
You can go on holiday at least once a year.
You have never faced a serious financial situation
You like the housing you live in
You feel that your language and culture are respected in the society you live in.
You are invited to most of the birthday parties you attend
People around you consult you on different issues

25



A STEP FORWARD You are a 24-year-old
refugee from Afghanistan

You are a disabled young
man who can only get
around in a wheelchair.

 

You are a 27-year-old
homeless man

You are an Arab Muslim girl
living with your parents
who are very devout in

their religion.

You are a 22-year-old
lesbian

You are the son of a
Chinese immigrant who

runs a successful fast-food
business.

You are a gypsy who never
finished primary school

You are the owner of a
successful import-export

company.

You are an unemployed
single mother

You are a young man in
exile (MENA)

You are the daughter of the
local bank manager. You

are currently studying
economics at university.

You are a model of African
origin

You are the president of a
youth organisation of the
political party currently in

power.

You are an illegal
immigrant from Mali

You are a young influencer
who is making a living this

way

You are an unemployed
teacher in a country whose
language you are not fluent

in

You are a transgender
person who is a waiter for a

living

You are an elite athlete
You are a young

cryptocurrency investor
who is doing very well.

You are a fashion YouTuber

A STEP FORWARDA STEP FORWARD
Role cards 

annex
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.To explore the phenomenon of
hate speech online.
To understand the consequences of
hate speech.
To develop empathy towards
people who are the target of hate
speech.

TARGET GROUP:12-18
DURATION: 1 HOUR

LEVEL OF DIFFICULTY:EASY  

OBJECTIVE:

 
DEVELOPMENT OF THE
ACTIVITIES

1. Divide participants into small groups
(maximum 5 people). Give each group a
piece of paper and a pen and ask them
to brainstorm for 10 minutes the
different comments they have seen on
the internet that they would consider
hate speech. After 10 minutes, ask each
group to prepare a list of 10 comments
(as they appear on the internet) and
rank them from most violent to least
violent. 

2. Ask all participants to return to
the starting circle, but without
showing their comments to the
others. Place a few chairs in the
centre of the room and invite
people who volunteer to sit on
them. Inform them that they can
leave these chairs if they feel it is
necessary. Ask each group to read
out their comments, starting with
the least violent. The person in
charge of reading each group's
comments should get up from the
circle, stand in front of the chair of
their choice and look at the person
sitting in the chair. 
3. When all the comments have
been read or when there is no one
else who wants to remain seated in
the chairs in the centre, the
reflection will take place.

ONE COMMENTONE COMMENT
CAN´T HURTCAN´T HURT
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- How do you feel at this moment? 
- How did those of you who read the comments to the people in
the centre of the circle feel? 
- How did those of you sitting in the centre of the circle feel? 
- What factors contributed to making this experience
easy/difficult? 
- Why do people in the online space do things they can't do in
face-to-face meetings? 
- Which is less socially acceptable: online or in-person hate
speech? 
- Why is the same comment more socially frowned upon in one
setting than the other? 
- What can we do to change this? 

DEBRIEFING QUESTIONS
1.
2.

3.
4.

5.

6.

7.

8.
 

ONE COMMENTONE COMMENT  
CAN´T HURTCAN´T HURT
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To understand the limits of freedom
of expression.
To practice  skills to reduce hurtful
language.

Post-its or strips of paper and
adhesive tape.
Board and marker or chalk.
Copy of article 13 of the CRC.

Write and/or read out Article 13 of the
CRC. Point out that this article of the
CRC gives children the right to
freedom of expression, but specifically
restricts expression that violates the
rights and reputations of others.
Discuss freedom of expression by
asking questions such as these:

TARGET GROUP: 10-13 YEARS
DURATION:60 MINUTES

LEVEL OF DIFFICULTY:MEDIUM

OBJETIVES:

PREPARATION: 
Copy Article 13 of the CDN on chart
paper or the board.

MATERIALS:

INSTRUCTIONS:
1.

Should we always be able to
say whatever we want?
Should there be limits on what
we can say about our thoughts
and beliefs?
What kind of language would
violate the rights of others?
What kind of language would
violate the reputation of
others?

2. Explain that this activity will explore
some of these questions.
3. Give everyone sheets of paper and
ask them to write down hurtful
comments they hear people say
about other children or names that
children call each other, each on a
separate sheet of paper.
4. Make a scale on the wall like the
one below, from 'Teasing/Playful' to
'Extremely hurtful/Degrading'. Ask
the children to place their words
where they think they belong on the
scale. Encourage them not to talk
during this part of the activity.

WORDS THAT HURTWORDS THAT HURT
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When the participants are seated
again, ask them what they
observed, guiding their analysis
with questions such as these:

DEBRIEFING QUESTIONS
1.

  o Did any words appear in more than
one column?
  o Why do you think some people
thought a word was not hurtful and
others thought it was hurtful or
demeaning?
  o Does it matter how a word is said,
or by whom?
  o Why do people use words like
these?
  o Is hurting others by using words a
form of violence? Why?

  2. Ask participants if they can see
any patterns or categories among
these hurtful words. As children begin
to identify and mention these
categories (for example, physical
appearance and abilities, mental
characteristics, sexuality, family or
ethnicity), write the categories on the
board. Guide your discussion with
questions such as these:
 o Are some words just for girls? For
boys?
 o Why do you think hurtful language
falls into these themes?
 o In which themes or categories do
the words considered most hurtful
seem to fall?
 o What conclusions can you draw
about hurtful language from these
categories?

WORDS THAT HURTWORDS THAT HURT
3. Ask the participants to remove their
strips of paper from the first chart and
place them under the theme or category
where they best fit. You may want to
have a category called 'Other'. When the
children sit down again, ask questions
like these:
 o Which categories seem to have the
most slips? How can you explain that?
 o Do the words considered most hurtful
seem to fall into particular categories?
 o Don't answer out loud, but consider:
do the words you use yourself fall into a
particular category?
 o Divide the class into small groups and
give each group several sheets of paper
containing the words considered most
hurtful. Ask someone from each group to
read the first word or phrase. The group
should agree that this is a hurtful
comment and discuss 1) whether people
should be allowed to say such things
and 2) what to do when it happens.
Repeat the process for each word or
phrase.
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4. Ask the participants to report
their findings in step 3. Relate
hurtful speech to human rights
responsibilities by asking
questions such as these:

 o Do adults have a responsibility to
stop hurtful language? If so, why?
 o Do children have a responsibility
to stop it in their own lives? If so,
why?
 o What can you do in your
community to stop hurtful speech?
 o Why is it important to do so?
 o In what ways is hurtful speech a
violation of someone's human
rights?
ADVICE
This activity requires sensitive
judgment on the part of the
facilitator. Although children know
about 'bad words' from an early
age, they rarely discuss them with
adults. Steps 2 to 4 are likely to
provoke embarrassment and
nervous laughter. Children may
need reassurance that in this
context it is acceptable to mention
these words in public. You are not
'using' them but discussing them.

WORDS THAT HURTWORDS THAT HURT

SUGGESTIONS
A central learning point of this
activity is that the same words
can have very different feelings,
for example, a word that one child
may find funny, another will find
very hurtful. Do not allow the
discussion to undermine a
sensitive child's feelings because
others think a word is harmless.
You may want to spend more
time exploring the factors that
might sensitize someone to
certain words.

PRINTABLE MATERIALS
Copy Article 13 the on chart paper or
the board.

VARIATIONS
You may want to do the activity
on separate days. Perhaps do the
activity and Steps 1 and 2 of the
assessment on the first day, and
steps 3 and 4 of the assessment
on the following day so that
children have time to assimilate
what they have learned and begin
to make more informed
observations of the world around
them. 
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Teasing /
Playful /

Not painful
 
 

Somewhat
painful/

degrading
 

Moderately
painful/

degrading

Very painful/
degrading

 

Extremely
painful/

degrading

     

WORDS THAT HURTWORDS THAT HURT

 ARTICLE 13

1. The child should have the right to freedom of expression; this right
might include freedom to seek, receive and give information and ideas of
all kinds, regardless of frontiers, either orally, in writing or print, in the
form of art, or through any other media of the child's choice.
2. The exercise of this right may be subject to certain restrictions, which
might be only such as are provided by law and are necessary:
a) For respect of the rights or reputations of others; or.
b) For the protection of national security or public order or public health
or morals.
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To develop a greater understanding
of racism and different types of
discrimination.
To encourage empathy.

TARGET GROUP:1TH-4TH
ESO
DURATION: 5O MINUTES

LEVEL OF DIFFICULTY:EASY
OBJETIVES:

PREPARATION OF THE SPACE
Classroom, gymnasium or any outdoor
location.

MATERIALS AND RESOURCES:
Mobile phone and loudspeaker,
projector, if you want to play the
videoclip with subtitled lyrics. 

INSTRUCTIONS:

Explain that they are going to listen to a
song, and they should write down the
phrases they like the most.
In the end, they share, and each person
explains why they have chosen that one. 

DEBRIEFING QUESTIONS
Which phrase-s did you choose? 
Why did you choose it?
Why did you choose the same
one? 
Why did you choose it?
What kind of racism is the song
talking about?

VARIATIONS
They can put it on a poster board
and decorate the classroom.

SUGGESTIONS
Some may know and sing the song,
let them unleash their singing
skills!!!

PRINTABLE MATERIALS
https://www.youtube.com/watch?
v=2kXuP_2rhkA

RACISM RAPRACISM RAP

34

https://www.youtube.com/watch?v=Zl8W6ddWfM8


B E T T I N G  O NB E T T I N G  O N
G O O DG O O D

T R E A T M E N TT R E A T M E N T

BLOCK OF DYNAMICS 3BLOCK OF DYNAMICS 3



To help participants discuss and
understand better the possible
consequences of racial
microaggressions.

ARGET GROUP:1TH-4TH ESO
DURATION: 1 HOUR

LEVEL OF DIFFICULTY:EASY

OBJETIVES:

DEVELOPMENT OF ACTIVITIES :

1. Give participants a set of nine different
statements, each of which represents a
microaggression. 
2. Explain that their task is to rank the
statements depending on how severe or
violent they find them. The ranking should
be done in the shape of a diamond, where
the least violent statements should be at
the bottom and the most violent ones at
the top (see illustration). 

3. Invite participants to do the task first
individually and then in small groups of
three to five people each. In this way,
participants can first reflect and create
their own opinion, and then discuss and
learn from each other's views. 

- How do you feel after the
activity? 
- What were the most debatable
points during your group
discussion? 
- What criteria did you use to
make your ranking and decisions? 
- Is there such a thing as "a bit
racist", what does it mean, how do
we know if something is a bit
racist or very racist? 
- Do you think there is a
universally correct classification?
If so, why? If not, why not? 
- Which of the examples are
considered violent in your
community, and why? 
- Which of the examples do you
think should be taken more
seriously? Why? Why not?

 

4. After about twenty minutes of small
group discussion, collect the
diamonds from all the groups and put
them in visible places in the meeting
room, and ask the participants to go
and see what the others did. 

EVALUATION 

1.

2.

3.

4.

5.

6.

7.

  DIAMONDDIAMOND
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DIAMONDDIAMOND
annex
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"I don't sit next to a black or an Arab on the bus. On the street, I usually
change sides when one of them approaches me". 

"I assumed he didn't get a proper education and probably works in the
agricultural fields because he looks like an immigrant". 

"When I see someone who does not look like a native, I usually speak
loudly and use more gestures, because they may not speak the local
language." 

"The financial crisis brought us many black days in our countries. We are
waiting for the white days to come back". 

"As a policeman, I checked the passport of this lady who turned out to be
Romanian. I told her she looked more German.

"I'm not racist, but I would never go out with a black man because he's not
the kind of man I like." 

"Racist jokes are funny! Don't you have a sense of humour?". 

"Always be very careful around gypsies and make sure your wallet is in a
safe place." 

"You're my first gay friend. I've never had gay friends before because you
know how they are… But you're not like the rest. 



Identify situations of discrimination
in their environment. 
Encouraging empathy.
To develop creativity.

TARGET GROUP:1ST-4TH ESO
DURATION: 50 MINUTES

LEVEL OF DIFFICULTY:MEDIUM

OBJETIVES:

PREPARATION OF THE SPACE
Classroom (Has natural light).

INSTRUCTIONS
1. Divide the students into 4-5 groups
and explain to them that they should
think of situations of discrimination that
they usually see and choose one to act
it out.
They can choose the easiest option in
which they can act it out with words or
with mime (suggesting that they be
much more expressive and dramatic).

2. Each group acts out their scene and
at the end of all the performances the
group tries to guess what happens in
each scene, but no discussions are
allowed before all the scenes are
presented. 

DEBRIEFING QUESTIONS

How do you feel? 
Were you surprised by anything
and, if so, what? What was
common to all the scenes? 
What was different?
Can racism be explained in any
other way than how it was shown in
the scenes? If so, how? 
Can racism also take the form of
inaction, and if so, how?
Were there aspects of racism that
we did not recognise in the scenes
and, if so, what are they?

TIPS:
The final discussion can be used to
draw out a definition of racism as a
way of thinking that can have
various manifestations: some more
extreme and explicit, while others,
at first glance, are more harmless.
However, they stem from the same
mentality: that some people are
worth more than others.

THEATRE OF THE DISCRIMINATEDTHEATRE OF THE DISCRIMINATED
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Identify situations of discrimination
in their environment.
Encourage empathy.
To develop creativity.

TARGET GROUP:1ST-4TH ESO
DURATION: 50 MINUTES

LEVEL OF DIFFICULTY:EASY

OBJETIVES:

PREPARATION OF THE SPACE
Any space where they can move
around. 

MATERIALS AND RESOURCES
Paper, adhesive tape or fine marker
pens.

INSTRUCTIONS
You explain that each person will carry
a sheet of paper on their back on which
their classmates should write what they
like most about their personality
(nothing physical, nor qualities such as
drawing, playing an instrument, etc.).
They should not repeat what has
already been written, they should not
make fun of it, nor write anything that
could hurt the other person.

DEBRIEFING QUESTIONS

At the end of the activity, they sit
down and read their own, if they
want to, they can share it out loud.
If not, you can ask them if they
recognize these qualities or if they
have been surprised by any of the
qualities they have written, and if
they recognize themselves as
such. 
Also, ask them if they liked the
activity and if they usually tell
others what they like about
themselves or only what they don't
like.

VARIATIONS
Each person could start by writing
down 3 qualities of theirs.

SUGGESTIONS
Before we start we can brainstorm
what traits we value in others, in
our friends, or people in general
and fill in the board with
characteristics such as; generous,
loyal, caring, funny, kind, etc.

WHAT I LIKE ABOUT YOUWHAT I LIKE ABOUT YOU
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To observe normalized
discriminatory behaviour.
To promote compassion and non-
violence.

TARGET GROUP:1ST-4TH ESO
DURATION: 50 MINUTES

LEVEL OF DIFFICULTY:EASY

OBJETIVES:

PREPARATION OF THE SPACE
Classroom.
MATERIALS AND RESOURCES
Projector.

INSTRUCTIONS:
Watch the video.

DEBRIEFING QUESTIONS
You can start by asking which part they
liked the most.
What emotions are described in the
behaviours (envy, mistreatment, justice,
etc.) and then pass on to ask
themselves if.
Do you think people usually act like
this? Why?
What would be needed?

SUGGESTIONS
Due to the quality of the video,
the text could also be read
and interpreted by the teacher.

PRINTABLE MATERIALS
https://www.youtube.com/w
atch?v=UpkiXeD6pXs

HANDSHANDS
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METHODOLOGICAL GUIDE TO MANAGE DIVERSITY IN THE
CLASSROOM THROUGH SHARED LEADERSHIP.
MANUAL OF GOOD PRACTICES FOR MANAGING DIVERSITY
IN EXTRACURRICULAR ACTIVITIES.

This handbook has been created in the context of a long-term
international initiative called &quot;Dialogue, education and
respect in the classroom: the way to a plural and democratic
Europe: which has been implemented in Spain, Italy and
Belgium in the period 2020-2023 with the financial support of
the Erasmus+ programme.
It is dedicated to educators, teachers and youth workers, and is
part of a series of materials produced in Spanish and English, so
you can complement it with the following manuals:
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